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Abstract 

Principals have been called upon to utilize their personal leadership resources in Jamaican 

schools during the novel Corona Virus pandemic. This crisis has forced a radical shift in the 

landscape of school leadership and management not only in Jamaica but globally. The purpose of this 

descriptive quantitative study was to ascertain the impact of Covid-19 on principals’ level of 

compassion and care, openness and communication, adaptiveness, resilience and courage, 

consultation and collaboration, empowerment, and decisiveness. Additionally, it sought to assess 

whether there were differences in these leadership attributes based on school level, region, and 

gender. A 24-item questionnaire developed and validated by Balasubramanian and Fernandes 

(2022) and achieved an overall Cronbach Alpha of .84 was used to collect data. The 

sample included 50 principals and vice principals selected conveniently from the 7 regions 18 

completed and returned the questionnaire, 15 females and 3 males. The data were coded and 

imported into the SPSS, version 27, and were screened, cleaned, and analyzed using weighted means 

and standard deviations and MANOVA. The mean ranges for interpretation include: 1.00 – 2.33 = 

Low Attribute; 2.34 – 3.67 = Moderate Attribute and 3.68 – 5.00 = High Attribute. The results 

showed that the principal participants scored high on leadership attributes. These findings hold 

critical and practical lessons for handling future crises. They show that effective leaders in many 

schools can function effectively in a crisis given that the policy makers provide adequate guidance 

and regulations with a relevant resources. 

Keywords: Adaptiveness, Compassion and care, Consultation and collaboration, Empowerment and 

Decisiveness, Openness and Communication, Resilience, and Courage. 

Introduction 

Personal leadership resources are required in 

schools during a crisis situation such as the 

novel Corona Virus pandemic. The Covid-19 

pandemic has forced a radical shift in the 

landscape of school leadership and management 

globally. This global transition to virtual 

education is novel, as school leaders are 

required to shift focus from traditional 

modalities of teaching and learning to virtual 

learning modalities [1]. This sudden transition 

is now called the new normal that educational 

leaders are forced to influence change in [2-4]. 

Thus, the roles and responsibilities of 

educational leaders have forced educational 

leaders to utilize their personal leadership 

resources. Key among these resources were 

compassion and care; openness and 

communication; adaptiveness; resilience and 

courage; consultation and collaboration; 

empowerment, and decisiveness. At the same 
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time, most educational leaders are said to lack 

effective skills in utilizing these resources 

required to inspire and motivate teachers to use 

best practices and support professional 

development necessary in curriculum 

development and implementation in this 

environment [5]. With this shift to virtual 

learning, the need was created for educational 

leaders to understand their own leadership 

attitudes towards virtual learning since they are 

the master implementers of the curriculum shift 

[6]. Hence, their attitudes will shape the school 

ecosystem and how they implement the virtual 

curriculum and impact the learning outcomes. 

The leadership attitudes of principals are of 

paramount importance since many have been 

resistant to instantiating virtual learning 

because of the perceived additional 

requirements on the educator as opposed to that 

of traditional face-to-face instruction [7]. 

However, Covid-19 has created huge changes 

to the practices of leaders, the vision they have 

for education, and the nexus between their 

supervision of teachers and teachers’ views of 

their leadership effectiveness. These changes 

mean that in education, it cannot be business as 

usual. Virtual learning seems to be the new 

normal. Furthermore, leadership in virtual 

learning is complex and requires collaboration 

between leaders and teachers to identify 

barriers and engage in problem-solving 

activities to address current and emerging 

barriers. 

The change brought on by Covid-19 has 

forced the Jamaican government to implement 

emergency adjustments to curricula and their 

delivery. Many teachers bemoan the fact that 

there is inadequate support and resources 

provided to function in the virtual learning 

classroom by school leaders. Educational 

leaders are expected to provide the necessary 

tools teachers need to adapt traditional learning 

approaches to cater to all student’s needs in a 

virtual setting [8]. Many teachers are of the 

view that educational leaders are unable to 

engage them in capacity-building activities that 

inspire, influence, motivate and develop their 

capacity to function in the virtual space. Thus, 

teachers are at varying levels of adoption and 

implementation of the virtual learning system in 

their classrooms. This has contributed to the 

teachers being stressed and frustrated in the 

classroom [8]. Thus, effective leadership in 

virtual learning at all levels of learning 

environments is even more challenging. 

Moreso, effective virtual learning has been 

found to enhance students’ learning experiences 

by overcoming barriers associated with access 

to resources and support [9]. It is important to 

identify a leadership model in the literature to 

benchmark the administrators’ e-leadership of 

virtual learning in their organizations. 

This understanding should provide insights 

into strategies that can be employed to 

understand the characteristics of effective 

educational e-leaders. This design will be 

appropriate to describe effective leaders’ 

characteristics to show the extent to which 

educational leaders understand their roles as 

change agents in a technological era. However, 

the variables will be assessed without 

manipulation in any form or way. The results 

from this descriptive research should help 

policy makers to capture the current conditions 

of teachers implementing virtual learning and 

underlying patterns of events. Despite the 

pivotal role that crisis leadership plays in 

educational organizations, especially in the 

wake of Covid-19, there is a scarcity of 

empirical research in our context. No study was 

found that examines if differences exist in the 

influence of demographic characteristics of 

leaders on their tendency to exhibit leadership 

traits. Thus, this study contributed to the body 

of knowledge on this matter. 

Related Literature 

There is an existing body of global literature 

on the importance of understanding crisis in the 

context of education reform, which focuses on 

economic crisis, natural disasters, and terrorism 

events [10]. However, international research on 
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school leaders shows a high level of stress and 

anxiety brought on by crisis situations [11-13]. 

School principals were found to be affected by 

the ‘ongoing and evolving nature of the crisis 

and coped by suppressing these feelings in front 

of staff and students [13]. Compassion and care 

are said to provide a sense of togetherness 

during the Covid-19 crisis. It has been 

positioned that leaders’ ability to cultivate and 

spread a sense of togetherness among workers 

is essential during the Covid-19 pandemic [14]. 

That is, leaders should place emphasis on 

forging a connection instead of correction [15]. 

Leaders must take time to listen to employee 

concerns and demonstrate geniuses of care 

about employees’ well-being mentally, 

emotionally, and physically through connective 

decisions [15, 16]. The act of empathy and 

moving compassionately in the skin of 

employees is vital during Covid-19 as the 

tragedy was common during this pandemic [17-

18]. When leaders practice these attributes, 

their policy implementation and decisions are 

made from an advocacy standpoint [17]. 

Openness and communication have been 

found to be essential leadership principle when 

experiencing a crisis, as it assists in inspiring a 

shared vision in the organization [15, 19]. It has 

been posited that regular communication in 

updating employees in a crisis is pivotal to 

crisis management and a key responsibility of 

the leader [16]. It helps the leader in making 

employees feel comfortable in an 

uncomfortable situation. The situational context 

should be permeated with honesty and 

transparency, factuality, frequency, 

iterativeness, clarity, and directness through 

multiple channels [16, 19]. Additionally, 

adaptiveness is critical to effectively operating 

in Covid-19 adventure due to the level of 

uncertainty and turbulence it entails. Therefore, 

leaders must be agile, continually learning and 

tweaking their responses according to the 

context, conditions, and situation [16, 20]. This 

adaptive mindset is required for effective 

decision-making and critical thinking, inquiring 

into new processes, restructuring strategies of 

action, and understanding the situation at hand 

[16]. This mindset is required to adopt new 

paradigms in novel situations. 

Additionally, resilience and courage have 

been found to be highly practiced by effective 

leaders in a crisis situation. When a leader 

exhibits resilience, obstacles and temporary 

setbacks are used to forge new pathways [21]. 

Under duress, resilient leaders utilize courage; 

make hard decisions and sacrifices which are 

needed to protect strategic pathways during a 

novel crisis [15]. 

The findings on effective school leaders 

show that these leaders score high in 

consultation and collaboration. In a novel crisis, 

leaders must seek the contributions of others in 

decision-making [22]. With a complex situation 

such as the Coronavirus pandemic, inclusive 

decision-making and stakeholder collaboration 

is needed to achieve strategic goals [16, 23]. 

Therefore, leaders must be equipped to share 

knowledge and expertise [24], gathered from 

internal and external expert colleagues to make 

informed decisions [15]. 

Another attribute that effective leaders 

scored high on is empowerment which signifies 

that leaders stimulate the self-motivation of 

subordinates by motivating them to go beyond 

the call of duty to perform and contribute to the 

goals of the organization [25]. To cultivate a 

sense of empowerment, leaders must add value 

and seriousness to the contribution made by 

employees to the decision-making process [26] 

and facilitate employees’ creative ideas as 

contributors through open discussions [25]. At 

the same time, a decisive way is crucial in any 

crisis situation for swift response in leadership. 

Also, directness, strength, and the ability to 

adopt a lead-role approach is important [18]. A 

quick response has been a recognized 

characteristic of decisive educational leadership 

during the Covid-19 pandemic. Since decisive 

leadership does not allow time to source 

employees’ input of ideas, the leader must 

formulate and communicate well-defined 
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expectations and influence others to assist, in 

achieving the established priorities without 

feeling left out of the decision-making process. 

Therefore, the decisive leader must be prepared 

to make rapid, high-impact, hard decisions in 

scarce information settings based on 

experience, intuition, consensus, and common 

sense [15]. 

With regards to the relationship between 

demographic characteristics and the leadership 

attributes of compassion and care; openness and 

communication; adaptiveness; resilience and 

courage; consultation and collaboration; 

empowerment; decisiveness, research findings 

have shown some interesting findings. In terms 

of the area in which the schools are located, it 

was suggested that principals who are aware of 

local socioeconomic levels act in advance of 

government assistance, such as its systems of 

providing vouchers [27]. In relation to the level 

of the education system that the school is 

found, many authors suggest that from the onset 

of a crisis, for example, the Covid-19 crisis, the 

type of organization or situational context of the 

school became of significant, with schools 

making decisions on their approaches based on 

their local community’s needs [27]. For gender, 

a study found that female leaders received 

higher trust to lead organizations in times of 

crisis when the female leader displays high 

levels of relational behaviors and when 

uncertainty about the crisis’s consequences is 

minimal [28]. Relational qualities always help 

restore trust in a company. 

The author further suggested that female 

leaders’ relational qualities can aid in the 

rebuilding of trust in an organization more than 

male leaders’ relational qualities during 

uncertain times. However, only if the crisis is 

considered to be predictable, controllable, and 

with low levels of uncertainty. The findings 

from research on gender stereotypes reported 

that in times of crisis, stereotypically “female” 

traits are given more importance for a leader to 

possess and that stereotypically “male” traits 

are less desirable [29]. 

Materials and Methods 

The sample of the study included 50 

principals and vice principals selected 

conveniently from the 7 regions that schools are 

divided into in Jamaica. Out of 50 participants, 

18 (36%) completed and returned the 

questionnaire. Of the 18 participants, there were 

15 (83.3%) females, and 3 (16.7%) males. The 

research was a quantitative approach. The 

quantitative research approach has been used to 

assess a myriad of issues in education as a 

scientific and systematic process that collects 

data in numerical form to make sense of the 

complexity of issues [31]. 

This approach was appropriate to study and 

understand the impact of Covid-19 on school 

administrators’ leadership effectiveness of 

virtual learning in an empirical manner. Thus, it 

will entail the collection and analysis of 

numerical data with the use of mathematical, 

statistical tools [32]. A quantitative approach 

was ideal to describe the variables in a 

numerical way. 

The collected data were analyzed using 

quantitative statistical tools. The data were 

coded and imported into the SPSS, version 27. 

The data were screened, cleaned then analyzed. 

Descriptive statistics were computed to 

illustrate the characteristics of the sample and 

show the spread of the data. Weighted means 

and standard deviations were computed to 

ascertain principals’ level of compassion and 

care, openness and communication, 

adaptiveness, resilience and courage, 

consultation and collaboration, empowerment, 

and decisiveness. 

The mean ranges for interpretation include: 

1.00 – 2.33 = Low Attribute; 2.34 – 3.67 = 

Moderate Attribute, and 3.68 – 5.00 = High 

Attribute. Mean, and standard deviation were 

appropriate statistics as they offer an objective 

measure of participants’ opinions and gives a 

basis for comparison of participants’ 

perceptions. 
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Results 

Research Question 1 

What are principals’ levels of compassion 

and care; openness and communication, 

adaptiveness; resilience and courage; 

consultation and collaboration; empowerment 

and decisiveness during Covid-19? 

Analysis – Impact of Covid 19 on School 

Administrators’ Leadership Attributes 

The data in table one show that the principal 

participants exhibited high leadership attributes 

during the Covid-19 pandemic while 

implementing virtual learning. For compassion 

and care the responses were: (M = 3.93; SD = 

0.47). Also, for: openness and communication 

the responses were thus: (M = 4.64; SD = 0.49); 

adaptiveness (M = 4.54; SD = 0.54); resilience 

and courage (M = 4.51; SD = 0.64); 

consultation and collaboration (M = 4.44; SD = 

0.71); empowerment (M = 4.06; SD = 0.84), 

and decisiveness (M = 4.29; SD = 0.71). 

Table 1 shows that the principal participants 

exhibited high leadership attributes during the 

Covid-19 pandemic while implementing virtual 

learning. 

Table 1. Descriptive Statistics 

Leadership Attributes Mean Std. Deviation Interpretation 

Compassion and care 3.93 0.47 High Compassion and care 

Openness and communication 4.64 0.49 High Openness and communication 

Adaptiveness 4.54 0.54 High Adaptiveness 

Resilience and Courage 4.51 0.64 High Resilience and Courage 

Consultation and Collaboration 4.41 0.71 High Consultation and Collaboration 

Empowerment 4.06 0.84 High Empowerment 

Decisiveness 4.29 0.71 High Decisiveness 

Valid N (listwise) - - - 

Research Question 2 

Are there significant differences in the scores 

of the composite dependent variable 

(compassion and care; openness and 

communication; adaptiveness; resilience and 

courage; consultation and collaboration; 

empowerment and decisiveness) based on 

region? 

H01: There are no statistically significant 

differences in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment and decisiveness) 

based on region. 

Analysis – Principal Leadership 

Attributes Based on Region 

The results from the statistical analysis 

showed that there are statistically significant 

differences in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

based on region. The multivariate main effect 

of region on the combined dependent attitude 

variables was statistically significant, F (7, 5) = 

366.795, p = .000, Pillai’s ‘trace = .000, partial 

eta square, η2
p = .998. The observed power was 

1 (see Table 2). 

Table 2 shows there are statistically 

significant differences in the scores of the 

composite dependent variable (compassion and 

care; openness and communication; 

adaptiveness; resilience and courage; 

consultation and collaboration; empowerment; 

decisiveness) based on region. The multivariate 

main effect of region on the combined 

dependent attitude variables was statistically 

significant. 
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The statistical multivariate main effect 

created the need for a separate assessment of 

the univariate effects. However, Levene’s test 

was first done to evaluate the homogeneity of 

variance of each dependent variable. The results 

of the Levene’s test showed that the equal 

variance assumption was violated for 

compassion and care (p = .020); openness and 

communication (p = .004); adaptiveness (p = 

.011); resilience and courage (p = .059); 

consultation and collaboration (p = .021); 

empowerment (p = .011); decisiveness (p = 

.037), as shown in Table 3). 

Table 3 shows the results of the Levene’s 

test showed that the equal variance assumption 

was violated for compassion and care (p = 

.020); openness and communication (p = .004); 

adaptiveness (p = .011); resilience and courage 

(p = .059); consultation and collaboration (p = 

.021); empowerment (p = .011); decisiveness (p 

= .037). 

Table 3. Levene’s Test of Equality of Error Variancesa 

 F df1 df2 Sig. 

Compassion and care 4.161 6 11 .020 

Openness and communication 6.576 6 11 .004 

Adaptiveness 4.990 6 11 .011 

Resilience and Courage 2.918 6 11 .059 

Consultation and Collaboration 4.112 6 11 .021 

Empowerment 5.000 6 11 .011 

Decisiveness 3.411 6 11 .037 

Tests the null hypothesis that the error variance of the dependent variable is equal across groups 

a. Design: Intercept + Region 

 

The univariate main effects were evaluated 

via the output from the Tests of Between-

Subjects Effects analysis (see appendix A). 

When multiple univariate tests are conducted, 

Bonferroni adjustment of the significance level 

is applied to reduce the likelihood of Type 1 

error. 

Hence the significance level of 0.0125 was 

applied to leadership attributes as influenced by 

Covid-19. Since the assumption of 

homogeneity of variance assumption was 

violated in the case-dependent variables, an 

even stricter significance level of .001 was 

adopted. 

Significant values of age group were found 

only on the dependent variables of compassion 

and care; openness and communication; 

adaptiveness; resilience and courage, with 

significant values of (p = .010; < 0.0125), (p = 

.015; < 0.0125); (p = .011; < 0.0125) and (p = 

.010; < 0.0125), respectively. 

Results 

The null hypothesis 1 was rejected as the 

statistical analysis showed that there was a 

difference in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

among regions of principals at the primary 

institutions in Jamaica. The univariate result 

showed significant values of the region only on 

the dependent variables of challenges of 

compassion and care; openness and 

communication; adaptiveness; resilience and 

courage. 

Research Question 3 

Are there significant differences in the scores 

of the composite dependent variable 

(compassion and care; openness and 

communication; adaptiveness; resilience and 
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courage; consultation and collaboration; 

empowerment and decisiveness) based on the 

school level? 

H02: There is no statistically significant 

differences in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment and decisiveness) 

based on the school level. 

Analysis – Principal Leadership 

Attributes Based on School Level 

The results from the statistical analysis 

showed that there are no statistically significant 

differences in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

based on the school level. The multivariate 

main effect of school level on the combined 

dependent attitude variables was not 

statistically significant, F (7, 9) = .688, p = 

.760, Pillai’s ‘trace = .000, partial eta square, 

η2
p = .325. The observed power was .276 (see 

Table 4). 

Table 4 shows that there are no statistically 

significant differences in the scores of the 

composite dependent variable (compassion and 

care; openness and communication; 

adaptiveness; resilience and courage; 

consultation and collaboration; empowerment; 

decisiveness) based on the school level. 

Results 

The researcher failed to reject the null 

hypothesis 2 as the statistical analysis showed 

that there is no difference in the scores of the 

composite dependent variable (compassion and 

care; openness and communication; 

adaptiveness; resilience and courage; 

consultation and collaboration; empowerment; 

decisiveness) based on school levels of 

principals at the primary and secondary 

institutions in Jamaica. Thus, there was no need 

for a separate assessment of the univariate 

effects. 

Research Question 4 

Is there significant differences in the scores 

of the composite dependent variable 

(compassion and care; openness and 

communication; adaptiveness; resilience and 

courage; consultation and collaboration; 

empowerment and decisiveness) based on 

gender? 

H0 3: There are no statistically significant 

differences in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment and decisiveness) 

based on gender. 

Analysis – Principals’ Leadership 

Attributes Based on Gender 

The results from the statistical analysis 

showed that there is no statistically significant 

differences in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

based on gender. The multivariate main effect 

of gender on the combined dependent attitude 

variables was not statistically significant, F (7, 

1.034b) = .420, p = .465, partial eta square, η2
p 

= .420. The observed power was .255 (See 

Table 5). 

Table 5 shows that there are no statistically 

significant differences in the scores of the 

composite dependent variable (compassion and 

care; openness and communication; 

adaptiveness; resilience and courage; 

consultation and collaboration; empowerment; 

decisiveness) based on gender. 
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Results 

The researcher failed to reject the null 

hypothesis2 as the statistical analysis showed 

that there is no difference in the scores of the 

composite dependent variable (compassion and 

care; openness and communication; 

adaptiveness; resilience and courage; 

consultation and collaboration; empowerment; 

decisiveness) based on the gender of principals 

at the primary and secondary institutions in 

Jamaica. Thus, there was no need for a separate 

assessment of the univariate effects. 

Discussion 

It was found that the principal participants 

showed high leadership attributes during the 

Covid-19 pandemic while implementing virtual 

learning. It showed that for compassion and 

care the responses were (M = 3.93; SD = 0.47). 

Compassion and care are said to provide a 

sense of togetherness during the Covid-19 

crisis. It has been posited that leaders’ ability to 

cultivate and spread a sense of togetherness 

among workers is essential during the Covid-19 

pandemic [14]. That is, leaders should place 

emphasis on forging a connection instead of 

correction [15]. Leaders must take time to listen 

to employee concerns, and demonstrate 

geniuses of care about employee’s well-being 

mentally, emotionally, and physically through 

connective decisions [15, 16]. The act of 

empathy and moving compassionately in the 

skin of employees is vital during Covid-19 as 

the tragedy was common during this pandemic 

[17-18]. When leaders practice these attributes, 

their policy implementation and decisions are 

made from an advocacy standpoint [14]. 

Also, it was found that for openness and 

communication, the responses were (M = 4.64; 

SD = 0.49). Communication has been found to 

be an essential leadership principle when 

experiencing a crisis as it assists in inspiring a 

shared vision in the organization [15, 19]. It has 

been shared those regular communication by 

updating of employees in a crisis is pivotal to 

crisis management and a key responsibility of 

the leader [16]. It helps the leader in making 

employees feel comfortable in an 

uncomfortable situation. Through multiple 

channels, the situational context should be 

permeated with honesty and transparency, 

factuality, frequency, iterativeness, clarity and 

directness [16, 19]. Additionally, adaptiveness 

attracted responses thus: (M = 4.54; SD = 0.54). 

Operating in the Covid-19 adventure demanded 

adaptive leadership due to a sense of 

uncertainty and turbulence it entails. Therefore, 

leaders must be agile, continually learning and 

tweaking their responses according to the 

context, conditions, and situation [16, 20]. This 

adaptive mindset is required for effective 

decision-making and critical thinking, inquiring 

into new processes, restructuring strategies of 

action, and understanding the situation at hand 

[16]. This mindset is required to adopt new 

paradigms in novel situations. 

Additionally, resilience and courage were 

found to be highly practiced by leaders (M = 

4.51; SD = 0.64). When a leader exhibits 

resilience, obstacles and temporary setbacks 

used to forge new pathways [21]. Under duress, 

resilient leaders utilize courage, and make hard 

decisions and sacrifices which are needed to 

protect strategic pathways during a novel crisis 

[15]. 

The results also that leaders score high in 

consultation and collaboration (M = 4.44; SD = 

0.71). In a novel, crisis leaders must seek the 

contributions of others in decision-making [22], 

which a complex situation such as the 

Coronavirus pandemic in inclusive decision-

making and stakeholder collaboration to 

achieve strategic goals [16, 23]. Therefore, 

leaders must be equipped to share knowledge 

and expertise [24] gathered from internal and 

external expert colleagues to make informed 

decisions [15]. 

Another attribute that the leaders scored high 

in was empowerment (M = 4.06; SD = 0.84). 

This signifies that leaders stimulate the self-

motivation of subordinates by motivating them 
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to go beyond the call of duty to perform and 

contribute to the goals of the organization [25]. 

To cultivate a sense of empowerment, leaders 

must add value and seriousness to the 

contribution made by employees to the 

decision-making process [26] and facilitate 

employees’ creative ideas as contributors 

through open discussions [26]. 

At the same time, decisiveness scores high as 

a leadership attribute exercised by the 

administrators (M = 4.29; SD = 0.71). In any 

crisis situation, timing is critical for swift 

response in leadership. Also, directness, 

strength, and the ability adopt a lead-role 

approach is important [18]. A quick response 

has been a recognized characteristic of decisive 

educational leadership during the Covid-19 

pandemic. Since decisive leadership does not 

allow time to source employees’ input of ideas, 

the leader must formulate and communicate 

well-defined expectations and influence others 

to assist in achieving the established priorities 

with feeling left out of the decision-making 

process. Therefore, the decisive leader must be 

prepared to take rapid, high-impact, hard 

decisions in scarce information settings based 

on experience, intuition, consensus, and 

common sense [15]. 

The results further showed that there was a 

difference in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

among regions of principals at the primary 

institutions in Jamaica. The univariate result 

showed significant values of the region on the 

dependent variable of compassion and care; 

openness and communication; adaptiveness; 

resilience and courage. Similarly, it was 

suggested that principals who are aware of local 

socioeconomic levels act in advance of 

government assistance, such as its systems of 

providing vouchers [27]. Thus, for those 

students who were in need of meals instead of 

vouchers to, all students who would normally 

receive lunch through the PATH programme, 

not just those previously benefited. 

The results showed that there is no 

difference in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

based on school levels of principals at the 

primary and secondary institutions in Jamaica. 

Contrary to these results, many authors believe 

that from the onset of the Covid-19 crisis, the 

type of organization or situational context of the 

school became of significance, with schools 

making decisions on their approaches based on 

their local community’s needs [27]. 

The results of this study showed that there is 

no difference in the scores of the composite 

dependent variable (compassion and care; 

openness and communication; adaptiveness; 

resilience and courage; consultation and 

collaboration; empowerment; decisiveness) 

based on the gender of principals at the primary 

and secondary institutions in Jamaica. 

However, unlike this study, another study 

conducted found that female leaders received 

higher trust to lead organizations in times of 

crisis when the female leader displays high 

levels of relational behaviors and when 

uncertainty about the crisis’s consequences is 

minimal [28].  

Relational qualities always help restore trust 

in a company. The author further suggested that 

female leaders’ relational qualities can aid in 

the rebuilding of trust in an organization more 

than male leaders’ relational qualities during 

uncertain times. However, only if the crisis is 

considered to be predictable, controllable, and 

with low levels of uncertainty. Findings from 

research on gender stereotypes reported that in 

times of crisis, stereotypically “female” traits 

are given more importance for a leader to 

possess and that stereotypically “male” traits 

are less desirable [29]. 
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Conclusion 

Overall, the findings of this analysis of the 

impact of Covid-19 on school leaders’ 

leadership show that the leaders exhibit the 

attributes at high levels from policy and 

situational levels; from making abrupt decisions 

to collaboration and care during the sudden 

changes in curriculum development and 

implementation. School leaders were operating 

under immense pressure during this crisis 

management process [33] in an environment 

which as unconducive to effectively exhibit 

personal leadership resources in carrying policy 

directives and satisfy students and staff needs 

through communication, consultation and 

measured deliberative decision-making. The 

results showed that the principal participants 

scored high on the leadership attributes of 

compassion and care, openness and 

communication; adaptiveness; resilience and 

courage; consultation and collaboration; 

empowerment; decisiveness during the Covid-

19 pandemic. These findings hold critical and 

practical lessons for handling the future crisis. 

It showed that there are effective leaders in the 

education system that can function in a crisis 

once the government provides adequate 

guidance and regulations with a relevant 

resource. An important lesson from the findings 

of this study is that a well-coordinated system 

of consulting with school leaders on urgent 

matters of leadership with timely information 

can ensure that the effects of any future crisis 

will be minimal. This would afford school 

leaders to make informed decisions in the nest 

interest of their schools and students, based on 

current. 
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